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The study aims to find out the demotivating and remotivating factors in the college students' past English learning experiences and to explore the effective English class for low level students based on the research results. The 125 students participated in a reflective student questionnaire, and the students' responses are analyzed through descriptive statistics. According to the results, most students' lowest motivation period was high school years and the highest motivation time was college years followed by elementary years. The major demotivators and remotivators were identified according to four categories: external, internal, learning situation (classroom / outside classroom), and learner. The research findings show that in demotivation process, external factors influenced more than internal factors, and learning situation factors affected more than learner factors. In contrast, in remotivation process, internal factors more affected than external factors and students' desire to be good at English and their awareness of the usefulness of English mostly affected their remotivation. However, it is revealed that classroom factors are the most important factors in motivating the students among learner, classroom, outside classroom factors. Based on identified demotivating and remotivating factors, the researcher suggested the appropriate English class for lower level college students.
I. INTRODUCTION
Through the long history of research on language learning, motivation has been revealed as the most powerful determining factor in an individual's success in second or foreign language learning (Brophy 1987; Gardner, 1985; Gardner & Lambert, 1972; Deci & Ryan, 1985; Dörneyi, 1994 Dörneyi, , 2000 Dörneyi, , 2001a Oxford & Shearin, 1994; Williams, 1994) . Many * This study is funded by Daejon University Research Fund.
researchers have claimed that motivation is crucial in L2 learning, especially in adult learning, since it directly influences why people decided to do something, how hard they are going to pursue it, and how long they are willing to sustain their actions (Dörneyi, 2001a; Oxford & Shearin, 1994; Wlodkowski, 2008) . They claimed that motivation in L2 learning is not a static product. It is a dynamically evolving process interacting with the learners' social and educational environment and the learner's inner self. Learners have continually demotivated and remotivated according to their inner state and the context in which they are situated to accommodate the language and their perception about how much they should invest in learning the specific language (Dörneyi, 2000 (Dörneyi, , 2001a Ushioda, 1998 Ushioda, , 2001 Williams & Burden, 1997) .
With reference to this background on motivation research, the purpose of the study is to investigate college students' past demotivating and remotivating factors in English learning and to seek a guideline about how to teach English to low level college students. English proficiency has been emphasized in Korean society as the most important skill college graduates should posses, as English has become the most important tool for international communication. Therefore, it is a crucial task of many universities to provide the proper English training to their undergraduate students. However, this is not an easy task for many middle level-universities since many students who arrive at those universities already have lost their motivation for learning English after long years of hard English training. Some demotivated students lack even basic English knowledge to cope with college English due to their early abandonment of motivation for learning English. In this situation, in what ways English classes should be offered to remotivate the students has been a long-standing dilemma for English educators at college level.
Considering this circumstance, through this research, the researcher hoped to provide insight on what college students bring to English classes and how to teach demotivated students. The research questions are as follows: 1) How has the students' motivation for learning English been changed? 2) What were the key demotivating factors for learning English? 3) What were the key remotivating factors for learning English? 4) What are the key motivators in learning English?
II. LITERATURE REVIEW

Research on Language Motivation in Foreign Language Contexts
According to Gardner and his colleagues' social psychological research on language motivation (Gardner, 1979 (Gardner, , 1985 Gardner & Lambert, 1972) , language is a representation of the cultural heritage of the speakers of that language; thus, Gardner and his colleague see language learning as a social event that requires the incorporation of a wide range of elements of the L2 culture. Accordingly, most research on L2 motivation in a social psychological framework has focused on how students' perception of the L2, the L2 speakers, and the L2 culture affect their desire to learn the language. In other words, in L2 learning, learners' attitudes related to the L2 community (integrative motivation) exert a strong influence on their L2 learning.
However, the motivational research based on a social cultural framework has been criticized for down playing other important aspects of motivation and disregarding different language learning contexts (Clement, Dörnyei & Noels, 1994; Deci & Ryan, 1985; Dörnyei, 1994; Littlewood, 1984; Williams & Burden, 1997) . Deci and Ryan (1985) suggested the alternative conceptualization of motivation (i.e. intrinsic and extrinsic motivation) depending on the learners' degree of self-determination. According to Deci and Ryan (1985) , intrinsic motivation is the most self-determined form of motivation to do something for inherent pleasure and satisfaction whereas extrinsic motivation refers to the motivational tendency that drives people to pursue an activity because of some instrumental purposes. Littlewood (1984) also doubt on the Gardner's focus on a target language community in describing the learners' motivation. He pointed out that in the context of learning English as an international language, the aim of English learning is not to get into contact with the native speaking community; rather, it is to communicate with others who also learn English as a foreign language. Thus, the learners' attitude toward the target language community may not be a major motive for English learning in EFL context. Dörnyei (1990) further claimed that the SLA contexts Gardner and his colleagues researched (e.g. English speaking Canadians learning French) are clearly distinct from FL (foreign language) contexts where foreign languages are taught in school as an academic subject. In FL context learners do not have sufficient experience with the target-language community to have attitudes for or against it. Therefore, in EFL (English as a foreign language) contexts, the integrative motivation may not be the strongest factor that influences the learners' motivation. Instead he claimed that instrumental motives significantly contribute to language learning up to the intermediate level. Dörnyei (1994) classified EFL learners' multiple motivations into three more specific levels related to an educational context: language level, learner level, and learning situation level. The language level encompasses various aspects of L2, such as culture and community, as well as pragmatic values and benefits associated with it (i.e. integrative motivation and instrumental motivation). The learner level involves individual characteristics that the learner brings to the learning process such as 'need for achievement' and 'self-confidence.' The learning situation level is associated with situation-specific motives related to various aspects of the L2 learning classroom setting. Williams and Burden (1997) suggested another framework of motivational components for EFL students' language motivation, and the principal grouping category of their construct is whether the motivational influence is internal or external. Within these two categories they distinguished a number of subcomponents. For example, the intrinsic interest of an activity, perceived value of an activity, sense of agency, feeling of mastery, self-concept, attitude and other affective states belong to internal factors, whereas the nature of interaction with significant others, the learning environment, and the broader context belong to external factors.
There have been a number of studies in a Korean context related to EFL learner's motivation for learning English. For example, Kyung Ja Kim (2004) analyzed 437 college students' language motivation from the point of Deci and Ryan's (1985) 's intrinsic/extrinsic motivation and Clement and Kruidenier's (1983) theories on social motivation. According to the research results, Korean college students mostly are extrinsically motivated to learn EFL; students' primary reason for taking English courses is to get marketability or to fulfill a college requirement. Murray (2007) showed more comprehensive results about the types of extrinsic motivation that Korean students displayed. In the research with 167 middle school students, she reported that the students' highest level of motivation was the extrinsic level of identified regulation, which is a more self-determined form of extrinsic motivation. However, the highest level of classroom achievement was attained by those students who were motivated intrinsically. Tae-Il Pae (2008) reported different results of the effect of motivation in research of 315 Korean college students. In the research of the simultaneous structural relationships among several types of L2 orientation (i.e. integrative and instrumental motivation, self-confidence, intrinsic motivation, and the three subtypes of extrinsic motivation), he reported that intrinsic motivation is the most powerful orientation related to L2 achievement in the Korean EFL context.
Currently, the trend of the research on motivation in language learning shifts views from what causes it to how it changed since the fluctuation of learner's motivation is a salient phenomenon in L2 learning. According to this approach, language motivation is no longer seen as a relatively stable learner trait; rather it is seen as a more complex, multi-dimensional, dynamic factor that is in a continuous process of evolution and change according to the various internal and external influences the learner is exposed to. The shift of the view on motivation brings a new approach to the study of motivation -the process-oriented approach (Dörneyi 2000 (Dörneyi , 2001b . Since many teachers notice that students' motivation to master L2 fluctuates according to learning situations, personal states, or social pressures, this approach focuses on not only how the motivation is generated, but also how it is maintained and protected, and how the new motivation evolves during L2 learning process (Ushioda, 1998 (Ushioda, , 2001 Williams & Burden, 1997) .
Research on the Demotivation and Remotivation
Following the process-oriented approach in motivation research, there has been a growing interest in demotivation and remotivation factors over the last decade. Many researchers reported that teachers have a considerable responsibility in learner demotivation although there are other factors related to the learner (i.e. reduced self-confidence, negative attitudes toward L2) and learning situations (inadequate school facilities, course books used in class, learning tasks) (Dörneyi, 2001a; Gorham & Millette, 1997; Oxford, 1998; Ushioda, 1998) . Gorham and Christophel (1992) reported that American university students' attribution of demotivation were mostly teacher related factors such as lack of teachers' enthusiasm and proper teaching methods. On the other hand, Chambers (1993) reported that teachers' and students' view on the demotivating factors were different. Teachers tend to attribute their student's demotivation more to the learner factors such as lack of effort to learn, self-confidence and interest, etc., while students blamed their teachers for failing to give clear instruction, criticizing students, and using old-fashioned teaching materials. Faulot and Maruyama (2004) showed the more detailed research results on demotiavating factors by comparing high proficient (HP) students and low proficient (LP) students. They reported that while the teacher is a factor of demotivation consistently affects learners across individual differences, HP students were more critical about teachers and LP students more internalized their attribution of demotivation as learner factor such as disappointment in their performance. They also reported that LP learner's demotivation starts earlier than HP students and lasts longer. Sakai and Kikuchi (2009) showed the different research results in that teachers' competence and teaching style were not found to be a strong cause of demotivation. Unlike other studies, they found that learning contents and materials and test scores were the most demotivating factors, especially for less motivated learners.
Some of the study on the demotivation takes into account the 'time factor' since the L2 learners' motivation changes and evolves over time; thus it is believed that demotivation is a process that can be best understood by looking backward at students' learning experiences. For example, Oxford (1998) asked students to write a stimulated recall essay on their learning experiences by using a variety of prompts especially focused on the role of teachers. Ushioda (1998) used a similar method and asked the students to identify the demotivating factor through a reflection process but without providing prompts. In the research on Vietnamese students' motivation for learning English, Trang and Baldauf (2007) also used the same type of reflection process and asked students to recall their learning experience and write a three part essay. They classified 14 demotivating factors found in students essays and reported that 64% of students' demotivation was attributed to external factors. Among the factors, teacher-related factors were the main source of demotivation. They also investigated how students overcome their demotivation and found that internal factors such as an awareness of the importance of English, personal reasons, self-improvement, self-determination, and positive attitudes toward English predominantly contributed to students' overcoming demotivation.
The research on demotivation in a Korean context showed somewhat different results. Kyung Ja Kim (2009) compared the demotivating factors between higher proficient students and lower proficient students at the high school level by analyzing a student questionnaire. The author reported that the most influential demotivating factor is difficulty in learning English. The study showed that students' primary demotivation regardless of their proficiency level originated from their perception of difficulty in learning English. The next most strongly displayed demotivating factor was course content such as difficult grammar or vocabulary. Unlike the other studies, teachers' competence and teaching styles were least attributed to students' demotivation.
Based on the previous research on motivation and demotivation, this research investigated the demotivation and remotivation factors of Korean university students by tracing their motivation change from elementary and college years. Through analyzing the factors to affect students' past demotivation and remotivation, the study aims to provide guidelines in designing proper English courses for college students.
III. RESEARCH METHOD
Research Participants
The research site is the one of the middle-level universities located in Daejon area. The participants are 200 students, mostly first year students, taking general English classes. Students participated in 43-item reflective questionnaire about their motivation changes in learning English. Among the student questionnaires, 125 questionnaires were analyzed as reliable data and the responses not following the instruction correctly (e.g. choosing two choices instead of one choice) were excluded from data analysis. Among the 125 students, the predominant group is freshman (62.4%), followed by sophomore (23.2%), junior (8.0%), and senior (6.4%). Thus, most of participants could easily recall their motivation for English before college. All of the students came from diverse majors (Business, Law, Fine Arts, Science, Sports, Medical). 52% of the participants were male whereas 48% of the participants were female.
Measures and Data Collection
A total of 43-item Korean questionnaire was constructed to investigate the factors for demotivation and remotivation. The questionnaire drew upon the previous motivation scales (Dörnyei, 1994; Sakai & Kikuchi, 2009; Trang and Baldauf, 2007; Williams & Burden, 1997) , but half of the items were newly written to accommodate the Korean EFL context (see Appendix).
The questionnaire consisted of four parts: personal information (items 1-11), current interest in English learning (items 12-20), tracing motivation for learning English (items 21-39), and summary of the motivation for learning English (items 40-43). Each part was mixed with 4-point Likert scale questions ranging from 1 (strongly disagree) to 4 (strongly agree), multiple choices, and one reflective question. To avoid the students' blind selection of 'neutral' in 5-point Likert scale questions, 4-point Likert type items were used in this research. Murphey (2008) 's motivational timeline chart was used to trace the students' motivation change.
The questionnaire was administered by the researcher during two months from Oct., 2010 to Dec., 2010. To obtain reliable data, the researcher visited each English class and explained carefully how to respond to each question. Since students had to draw a graph of their change of motivation from elementary years to college, detailed instruction on how to respond to the questionnaire was an essential part of administering the questionnaire. The questionnaire items were calculated through descriptive statistics. The cronbach alpha of 4-point Likert scale questions are all above 0.6 as presented in Table 1 . The factors to affect demotivation and remotivation were analyzed in two frames: learner factor/learning situation factor; internal factor/external factor, based on Dörnyei's (1994) and William and Burden's (1997) work (See Literature Review). As for demotivation, the researcher's major focus was to find out which factor influenced more this process between leaner and learning situation factors. The key motivators in three areas (learner, classroom, outside classroom) are analyzed to find out which area factors are the most influential in motivating the students. Remotivaion process was analyzed from the point whether is caused by internally or externally.
IV. RESEARCH RESULTS
Participants
According to the background information, over half of the participants (55.2%) started learning English from Grade 3 or 4 and nearly 67% of the students learned English over 10 years. In spite of this long period, most of the students evaluated their English proficiency either as 'low' (60.0 %) or 'intermediate' (37.6%). Only two students self evaluated their English level as 'advanced'. In addition, 66.4% of the students evaluated their TOEIC score under 600. A majority of students (98%) thought English is a difficult subject. Table  2 summarizes the English background of the participants. The students' current motivation for English was measured with five different questions about their attitude toward English learning as in Table 3 . The students' current motivation was not high (M=2.48) and showed divided attitudes for learning English. Half of the students showed positive attitudes toward learning English (46.4%) whereas the other half of the students did not (47.2%). The students were relatively positive in learning English in the classroom (M=2.60); however, as for outside learning environment, negative attitude is much higher (M=2.27), which result indicates that these students may not be active in self-learning of English. The students' current confidence level is low (M=2.14), which seems to be related to their perception that "English is difficult" presented in Table 2 . 
Participant' Pattern of Motivation Change in Learning English
To trace the students' motivation change, the students were first asked to point out the age to start learning English and from that year to mark their motivation for learning English until the present. Then they were asked to draw a graph connecting the motivation index in each age. Figure 1 shows the example of motivation graph to show the lowest motivation (-2) at the age of 10 and highest motivation (+2) at the age of 18. The students' graphs were analyzed according to the frequency of each motivation index from kindergarten to college, but in this article, only the motivation index from 8 to 23 years are calculated as key English learning years. According to the averaged motivation of each age shown in Table 4 , students generally displayed positive motivation up to 15 years old, which is the second grade of middle school, and their motivation began to drop from the age of 16 to 18, which are the years of high school. The students' motivation began to rise from 19, which is the starting year of college, and kept positive until 23. *frequency refers to the total number of students who checked the given age
The students' averaged pattern of motivation change is described in a graph in Figure 2 . As it shows students continually stayed motivated until 15, dropped the motivation until 18, and regained the motivation after 19. However, the fluctuation of their motivation is not high. Their motivation rate mostly exists between +1 to -1. The sample raw data from the age of 16 to 19 is presented in Table 5 . The table shows that the negative motivation increased from 16 years old to 18, and positive motivation increased again from 19, which is the first year of the university. Overall, the results of motivation graph show that the high school years greatly contributed to students' demotivation of studying English. This result indicates that most students lost their motivation for English when they were pushed to study for the college entrance exam.
Students' responses to their highest motivation and lowest motivation period showed a similar pattern with their graphs. High school years were pointed out as the lowest motivation period and college years were pointed most as the highest motivation time as in Table 6 . 
Demotivating Factors in Past English Learning Experience
The major attributions to students' demotivation were analyzed according to two levels: learner and learning situation, as in Table 8 . The result showed that students' demotivation was attributed more to learning situation. Among learning situation factors, the difficulty of English was ranked first to demotivate students and decreased test score ranked third. Uninteresting English class also contributed to students' demotivation as fourth factor. On the contrary, learner factors, such as lack of will to study and lack of awareness of the instrumental worth of English ranked both second and fifth to demotivate them. Students' personal feeling toward the English teacher doesn't contribute much to students' demotivation. To find out more detailed information on learning situation factor involved in demotivation, a group of questions was asked to the students who chose learning situation factors as the causes of their demotivation. As expected, difficulty of English and decreased test score proved to be the most relevant factors in demotivating students (M=3.31, 3.28 respectively). Uninteresting teaching method or teaching materials also influenced the demotivating process, but students' negative feeling toward the teacher was the least factor contributing to students' demotivation (M=2.16). To find out more detailed information about what specific elements demotivate the students in teaching situations, students were asked to respond to more specific questions related to the teacher, teaching method, and teaching content as in Table 10 . The result indicates that the students were most demotivated when the teacher provided a boring lecture without any interaction with students. Students felt the grammar was the most difficult and demotivating part in English lessons followed by vocabulary memorization. This result explains why most students' motivation dropped sharply during high school years when most English classes focused on teaching grammar and reading in a teacher-centered class to prepare for the college entrance exam. Detailed learner factors affecting demotivation were also investigated through a group of questions asked to the students who chose learner factors as their biggest demotivators. The result shows that the most relevant factor was lack of confidence in English. 75.6% of the students agreed to this statement (M=2.95). The least irrelevant internal factor was negative attitude toward English culture (M=1.57). This result correlates with the other previous research on language motivation that in EFL context learner's attitude toward the target language community may not the strong factor to influence the learners' motivation.
TABLE 11
Learner-Related Demotivating Factors ( 1.57 .54948 40 (100) *1=strongly disagree, 2=somewhat disagree, 3=somewhat agree, 4=strongly agree Students' key demotivating factors were also classified as external and internal factors to see in general how much internal or external factors affect the students' demotivation process. Both types of factors were ranked according to frequency as in Table 12 . The results show that external factors related to teaching and learning processes were much more influential than internal factors. This result conforms the result of Trang and Baldauf (2007) 's research on Vietnamese students' motivation of learning English stating that students' demotivation was attributed more to external factors. 
Remotivating Factors in Learning English
According to students' reflection of their past motivation change, most students lost their motivation in middle or high schools and regained their motivation in university. In order to find out key internal and external factors to remotivate them, a series of questions were asked to the students as in Table 13 . Most of students were experienced both unintentional remotivation (=external remotivation) and intentional remotivaion (=internal remotivaiton). As for external remotivating factors, students were remotivated most when they saw raised score in English exam as in Table 14 . It indicates that students became highly remotivated when they see their progress. New learning environments and exposure to interesting English media also strongly remotivated students (item 2, 3). Students' real experience with using English (item 7,8,10) is also positively influential in motivating students. This result indicates that providing authentic situations to acquire and use English in the classroom can be a strong motivator for studying English. Unlike demotivation process, the learners' positive feeling toward English teacher (item 5) reveals as an influential remotivator in learning English. This result shows that a good English teacher can contribute to remotivating students. Students were also deliberately tried to be interested in English and the reasons for their determination are varied as in Table 15 . Students' major internal motives are very instrumental and extrinsic such as to realize that English is a very important skill in jobs (36.8%) or to raise the English test score (27.4%). The percentage related to integrative or intrinsic motivation is relatively small. This result implies that Korean students' self-determination is deeply involved with instrumental/extrinsic orientation, rather than integrative/intrinsic orientation. Overall, as in Table 16 , students' remotivation process was influenced more by internal factors than external factors, which is the contrasting result of demotivation. Students' strong desire for good English skills and their awareness of the instrumental value of English were the strong internal factors to remotivate the students. Nevertheless, Interesting teaching method is pointed out as the second key external factor, which means that the interesting, enjoyable class is an important contributing factor in remotivating the students. 
Summary of Motivators in Language Acquisition
To find out the key motivators for these students, a series of questions on motivators in each area (learning situations (classroom vs. outside classroom), learner) were provided and analyzed in Table 17 . Among the learner factors, students' interest in English language and their self-confidence in English mostly affect to motivate them. Related to classroom factors, effective teaching method and leveled class were pointed out as the most important factors to motivate the students and were revealed more important than teachers with knowledge and skill. In outside classroom factors, having a company to study English together, experiencing with the native English speakers, and oversea trips were also strong factors to motivate the students. Overall, classroom level factors contributed most to students' motivation (M=3.36), followed by learner factor (M=3.29) and outside classroom factor (M=2.82). This result indicates that appropriate classroom teaching practice is an essential factor to motivate the students. This result also indicates that classroom learning situation is more influential in motivating the students than outside learning situation such as self-learning. 
VI. DISCUSSION AND CONCLUSION
One of the greatest challenges that middle-level universities have to meet is how to train college students to be equipped with the proper English skills that society requires of them. Since a great number of students lost their motivation to study English before arriving at the universities, it is a challenging work for many college English teachers to remotivate those students to cope with college English. In order to provide the proper English classes and teaching methods for those students, the researcher investigated the demotivating and remotivating factors in students' past English experiences by using a reflective student questionnaire.
According to results of students' motivation change, most students' motivation for learning English continuously stayed positive up to middle school and dropped sharply during the high school years, the time when students prepared for college exams, and started to grow again from the college years. On average, students' highest motivation period is college years, while the lowest motivation time is high school; however, low level students tended to start their demotivation earlier (middle school) than intermediate students (high school).
The research on students' demotivators reveals that, in general, external factors (64%) were involved more in the demotivation process than internal factors (36%). Among the external factors, learning situation factors were the main source of demotivation. Students were most demotivated when they felt English is difficult. The most difficult part of English is grammar. Decreased test score and uninteresting English class also highly demotivated the students. Among the internal factors, students' lack of will to study and lack of awareness of the instrumental worth of English greatly affected students' demotivation, whereas students' negative feelings toward the target culture and the teacher did not have much influence on their demotivation .
Unlike the results of other studies (Chamber, 1993; Gorham & Christophel, 1992; Fault & Maruyama, 2004) , teacher was not a big factor in this study affecting students' demotivation. Students tended to attribute more their demotivation to the characteristic of the subject (i.e. difficulty), their will to study, or test score. Even the students' negative feeling toward the teacher was the minimal factor to demotivate the students.
The research findings on demotivation coincides with the many results of previous studies in that external factors more affects internal factors (Trang and Baldauf ,2007) , lower level students more internalize their attribution of demotivation as learner factors than teacher (Fault & Maruyama, 2004) , the difficulty of English is the most demotivating factor (Kyung Ja Kim, 2009) , and test score is one of the key demotivators (Sakai & Kikuchi, 2009 ).
Students' remotivation was investigated to find the key remotivating factors in studying English. The research result shows that students were remotivated both unintentionally and intentionally. Students were remotivated unintentionally when they experienced raised test scores. new learning environment, and diverse English media. Students were also removtivated when they experienced using English. Unlike demotivation, students' personal feelings toward the target language or culture also influenced their remotivaion (10.5%) and their positive feelings toward the English teacher was also an influencing factor in remotivating the students (9.1%). Students intentionally remotivated themselves when they became aware of the instrumental value of English for the job (36.8%) and wish to raise the test score (27.4%). Overall, in remotivation, students' internal factors (i.e. awareness of the value of English, desire to be good at English) affect more than external factors such as interesting teaching method or good English test score, which is the contrasting to the case of demotivation.
In summary, according to the results of key motivators categorized into three parts (learner, classroom situation, and outside classroom situation), classroom level factors contributed most to students' motivation (M=3.36) followed by learner factor (M=3.29) and outside classroom factor (M=2.82). This result indicates that appropriate English class is the most important factor in motivating the students. Students are motivated most when they are taught with effective teaching method in a leveled class (classroom situation level). They become also motivated when they are interested and confident in English (learner level). Having a company to study together and a chance to meet the native English speaker also motivated the students for learning English (outside classroom level).
The research result provides the deep insight on how we teach English to low-level college students. According to the research result, English lessons for lower students should focus on delivering enjoyable/interesting/easy lessons in a comfortable, cooperative atmosphere to encourage their confidence and elicit students' intrinsic motivation. The research results show that most low level students have a perception that English is a difficult subject, and therefore their confidence in English is very low. Thus, rather than focusing on delivering much knowledge on English, it is more important to focus on making students interested in English class with stimulating and enjoyable materials. At the same time, it is very important for the teachers to remind the students of the usefulness of English since awareness of the instrumental worth of English is an essential motivator for the students to be determined to study. In terms of teaching materials, using diverse English media to provide examples of authentic context and creating communicative events to allow the students to use English should be considered first to motivate the students. The research result confirms that being exposed to English media is as effective as experiencing oversea language training in motivating students. In terms of teaching styles, the research result shows teachers' boring lecture-based classes are the No. 1 demotivator in learning situation factors; thus teachers should lead the class in an interactive way and promote lots of interaction between students and the teacher. Providing the teachers' frequent positive feedback is also important because students are motivated most when they see their progress. Finally, the teachers should make an effort to promote a cooperative atmosphere among learners in the classroom. Creating a comfortable atmosphere among learners not only motivates students in the classroom but also promotes a chance for study buddy for outside the classroom. The students responded that having friends to study English with is the strongest motivating factor in self-learning. -3=영어를 매우 싫어했다. 
